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Wstudent desegregation. Most schools in the study had substantial numbers

Summary of Major Findings

This study of conditions and practices of efrective school desegregation~ e

focused_on school ch racte;istics that distinguish between schools that are
' - 1

,_more'effective and less effective in achieving positive results of desegrega—

Effectiveness is defined by measures of student achievement and of

. -

race relations.d The attempr was tn find school conditions that are’ suscepLible -

E to change and that show promise as components of a program to improve the-

progress of integration. The focus ‘of the study was on black and whiter ;fkl-

“

of both black and white students. In order to provide a range of racial

composition, some schools with up to 90 percent of one race were_included..

Methods

The data for this study were from‘a survey of 96 elementary schools and

-

72 high schools conducted in the spring of 1974y and a follow—up survey of

- 22° elementary schools and 21 high schools in l975. Sitervisits and,intervieWS

XY

were conducted in 24 elementary schools and_24 high schools in 1974 and in all

R

43 schools in 1915. 'The purpose of the site visits was to obtain examples of

school practices and problem solving._ The interview material was used to de—-

velop specific suggestions for action by school personnel. These suggestiohs

are presented-in a handbook which is a separate report of this project. - '\

< ) .. . . '

Fifth grade students in elementary schools and tenth:grade'students in

high schools took a SO-minute achievement test and completed a questionnaire.-

[

- The questionnaire contained questions regarding personal attitudes, background .

o

and descriptions of the school. The outcome measures of the study were based

on the student data. At the elementary school level, two measures of race

relations were used. The first,-labeled student racial.attitudes, included

a
L]

\) o _ i

14



Sstatements of personal attitude, such as desire for friends of a different
race and liking for integrated schooling. ‘The second, labeled.perceived
school racial attitude, included statements about how students thought

teachers and principais liked integration. At the high school level, two

additional measures of race- relations were used A_measure of racial,contactb
was based on students' descriptions of their voluntary associations with stu-
'dentS'of‘a diff race. A.measure_labeled school fairness included state-

ments about . ~ de to which theﬂstudents‘felt that school'personnel and

fﬁraafices wvere fair to them:”—autcome measures were analyzed_separately for

black and white students. " "4 T/ - R S :l' ;
Principals teachers, and, in high schools, guidance counselors.alsov

completed questionnaires. Items from the;questionnaires of staff membersjwere

grouped ‘to form composite measures descriptive of school characteristics.

Among the measures of school characteristics were teachers' racial attitudes,

principals racial attitude, support for integration, teaching style, aﬁd multi-

¢

racial teaching practices.
In attempting to explain-variations in outcomes, emphasisywas placed on

school characteristics rather than onabroader.community;conditions. This "

-

emphasis focuses attention on actions schools can take to improve integration.-

In statistical analyses background variables that might be expected to in-

vy e P

" fluence outcomes -were taken into account. The background measures were the
socioeconomic status (SES) of black students, the SES of white students, the

racial composition of- the school, the degree of urbanness of the area in which
the. schools were located, and the location of the school in Southeérn or non—'

a

Southern states.' In analyses of the relationship between school characteristics

/

and outcomes, a regression estimate of outcome as- a ‘function of background was

5
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. : s )
computed. FSchobl chérapteristics were assoclated with residuals from: these

regression estimatgs. ' The unit of ahalysis was the school.
Major Findings
- The major findings of the study fall into two caﬁegories: 'relatipnships_

involving student“socioééOnomic stafus and.;elationships~between school char-

acteristics 'nd student outcomes independent of background.

G

4

-

——-~ Suc Lueconomlc—-st:»a-tus—and"—Schoo-l":Integratlon e e e e e e

. . . ° . T . ) : . .. - . . T
Thg~role of student background in determining educational outcome 1is often

:c;fed.l Inithis sfﬁqy~as in:many.ofhers;'SOéioecqﬁoﬁic.baékgrbund ofyétﬁdeﬁts
+in Sisqyool is»;elated to ééﬂieve@;;t aﬁd attitﬁdigal outcomes. ‘The reéulés _ :
of ;his~study also.sﬁégest émphééié on the othérlsidé;df the céin, Baékérqdhd .
megsufeé are also related in Systemgticiwéys'go séhool conditions aqd practices.:';
'fu At Ebthﬁfheugleﬁenfary and higﬁ scﬁmol 1.7 .18, séhoolé whdse.blgck éfudemtp |
3 reave 10& mean SES séores tend to have th® llowing characteriétics} negative
. 'teachgr racial a;fitudes; abéénce of -teac. .ng ﬁ?actices relaped to race rela-
~——ms; ﬁerceptioﬁ~by ;eachers of differeuy:;:bétwgen black and whiéé =zrudents;
. and iagk of.éuppo;t fér intégration; Elem.ntary schools,ﬁhqse blaék students
havg low mean SES.SFUreS also are characterized by avtegghing_style_that em~ -
’,\ _:. phasizes:ﬁarning and;scolaing. Higﬁ'échool pfinéipals aré-less likely to.
evaluate“racé-rélations‘prégrams; instfuctional programs., and human relations
prcgramé,as aaequate’whgﬁ biack student SES is low. |
-Thesgtyesulés indicate that gtudents who are both poorjgnd Blgék aré in
domble jeopardy. ﬁot only-are radiai_#ptitudes”poorer in SAhbois with low SES
F=zck students, But the pracflces wﬁiCh might hélp t6 chaﬁgé those-éptitﬁdes

- exist to a lesser degree.
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. These results—-and those pertaining to other bachground variables—-Suggest L.

“ ‘.
It

caution in attributing poor educational outcomes to,"student background " When

student barkground affects both the student's own attitudes and achievement and

- also the nature and quality of the education that the student receives, the

o
-

school must share responsibility for poor outcomes:

Ve

School Conditions and Integration

v

In both elementary schools and high schools school conditions bear a closer

- U

.;relationship to cood race»relations than to achievement”testvscores. In high

. l:schools there are norschool conditions'that'account for achievement scoresf

:_.'when background conditions are statistically controlled ' There are school con-

ditions that predict how positive race relations will be, independently of the :

backgromnig of the students. Thisksection summarizeseconclusions-about major

school f.ctors *n effective race relations., The_school variables that are

most comssistently related,to:student.outcomes'can'be groupea into.five categories:
(a. T==zching and school]activities‘designedvto promote biracial associa-

‘ tion and smpnort. i

(b) A.posirive evaluation by teachers‘of high‘school principals.”‘

v(c- Positrive racial attitudes of. teachers, which are reported by teachers
themseiv@s and perceived.by students.:

| (&) Swport for integration whicu.ﬁs shared and perceived by teachers,

adminis:rnzo,;n and students._ : T

(e} Abserce of conflict and tension regardinéhracial issueS’and-other«‘
social znd =fincational concerns. |
: In addirfan theredare variablesbthat have important relationships to

specific comporents of race relations. They include the . friendliness of inter-

personal T=l=z-ions.in the school, the teachers evaluation of student

iv . ) /,‘

o - | ot
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achievement, and programs of human relations and race relatiops that are -

evaluated as helpful for race relations. ' ' . S «

Teaching for good race relations. Schools that teach for effective race

felatIOné have good race relations. This is perhaps the most consistently found
relat;onship. It is found in both elementary and highusbhools aﬁd_in relation

to the attitudes of both black and white,studeqts; ‘In elementary schools,

teacb}ng nmethods oriented tdward.good rdce'relationé are associated with im- -

proved achievement as well. _There are several indicators of "teaching for ef-

fective race relations." They include the use of multiracial curriculum mat-

erial; the. teaching of minority—gréup hisfory and éuiture; systematig .use of

projects on social and at;itudihgi'iésues related to ﬁaég; agsignment of black

and white studentglt: work.togethérg and_a§signhent of\bléck and ‘white studénts:
to play together in oréaniged acfivities.v :
S Evéluafién of the principal. High schools that have good raceurglgiibns

fend to have pfincipélsithat.afé‘évaluatedihighiy_by teacgérs. \Igese prinéipa;s

. dre_described as supﬁortive‘offboth black and white teachers and as pe%sons
of major_influenﬁe_in_;he.school and district. . They also receilve higﬁﬁbverall

. * ratings from the teachers. - . : o

Tgachefs' fgciZI at;itudeé. In high schools, the_racial.attituﬁé§fof
teachers and pripcibalsrhaVe'alétrong_reiationship with the racial -attitudes
of white students. -fhe racial atéitudes of teachers also predict the inter-
. racial contact’of.whife_sfudents. in'élementary'schools, black—spgéents perj_”h“
ceive racial ;ttitudgs in Ehé schooi to be positive when teachers' racial
attitudes afe_pbsitivé. , h .a B |

In both high.échoéls and elementary séhoois,”favorable.iacial attitudes

of the teachers and principals are associated with favorable student race

v . ) ) )




)

relations. This suggests that the model of race relations set by adults

in the school influences the nature of student race relations in the school.

(These assoclatlions are reduced when adjustments are made “for student back-~
ground. This fact does not invalidate the findings, because of the substantial
correlations between black student SES and the attitudes of teachers and

princ1pals ) L : E | » . "

\\

The racial attitudes of principals have complicated relationships with R

@

educational outcomes. The relationships vary in size and ~{: ' .. o, .a

what outcome measure is used which race of students is studied ‘what back-

v

ground variables are. controlled,‘and whether measures are taken\atbthe elemen-

tary or high school level., The results pertaininglto teachers'.evaluation of ..

princ1pals suggest that principals play an infiuential role in the_success of

A integration. That conclusion'is strongly supported by the impressions of inter-

viewers who visited schoosis. But the influence cannot be easily summarized'inl ‘

.-a pattern of correlational results.,: Several analyses were performed to

ekaminelthe role c= principals: racialzattitudes along with other,variables;l
These analyses suggest that principals'-racial'attitudes have an indirect

effect on the'racial attitudes of.white students. Principals' racial attitudes
seem to have direct influence.on the attitudes of teachers in elementary schools

and on teaching practices in.high schools.:: These variables invturn_have a .

direct effect on the racial attitudes of white students.

Support for integration. Schools vary in the degree to which teachers,
hY

'administratc*s, school officials, and students communicate support for integra—

tion. Support for integrativm is related to more favorable race relations,

esm2cially at the high school level,

vi



Reduction of conflict and tension. Low conflict and tension is consis-

©

tently-associated with good race relations,rwhether the confiict is renorted

by teachers or.principals, whether the effect is on black or whitebstudents,.
~and whatever the source of the conflict., At the high school level, all stu-

dent-measured indicators of race relations are more favorab]e whon tr :lon an
conflict are lower. At the eiemenra_/ oehool fc._., lower amounts of tension
and conflict are associated viith students' perceptions of better racial atti-

tudes in the school. This is probably a situation where cause and effect is

inextricably intertwined. Low conflict and tension is nrobably both a gause

and an effect.of gond racial attitudes.. Reduction of*conflict:and tension is °

an approachable intermediate goal of a program to improve integrated'education.

Qonclusions ' -
| | \
This study set out to determine whether school conditions have a bearing

on the effectiveness of racial integration, apart from t:: effects of students'

" personal backgrounds and of community characteristics. To focus on school

conditions as determinants of student - attitudes and achievement is to accept_

- . —
—

a 1imitation on the amount of variation in student outcomes that the study T L

o B

_can.explain{ Social conditions in_the community and family.backgrounds of
students'hndoubtedly have a.strong effect;on the”success of integration in a
‘particular school,.whatever the conditions and practices are in the school
.itself. On' the other hand, the emphasis on school conditions focuses atten-
tion'onmactions_that school~personnelrcan*take to"improvefintegrated”educa—
" tion. | ;
The findings }end support to.the.following_conclusions.» First, there

‘are school conditions that are svstematically related to_favorable outcomes

vid




of integrated schooling, particularly to good race relations, over a wide
range of socioeconomic, demographic, and geographic conditions. Second,

some of the conditions associated“with successful 1ntegration are undzs: i{he

control of school personnel. It is feasible for .. -nols to ave progr. . . to
) 7 . .
improve teaching-practices, vaclel attitudes of adults, support for integra-

tion, and interpersonal relations. Third, while schocl conditions have

varying eftects on different student outcmmes, the findings are not plagued

[

by the contradictions and :ncengruencies zften found when many outcomes must
° - . <

lbe consideredmsimultaneously; In general, actions'that might be taken to"

improve race relations are compatible with actions to itiprove. achievement.
Conditions conducive to favorable attitudes of white students are consistent

with those conducive to favorable attitudes of black students. It is

possible to build a program of simultaneous activities to improve a wide

-

range of components of effectivemintegration, with reasonable hope of

v

success.
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Chapt !
“Intreduction

After summarizing 120 studies ofvschool.desegregation, Nancy St. John .

"(1975) concluded' ‘.

At this juncture, urther investigation of the broad

question —— Does desegregation benefit childreu? -~ would

seem a poor use of national resources. The pressing need

" now is to discover the:school conditions under which the-
‘benefits of mixed schooling are maximized and its
hardshipa_minimized.,V(Underscore-added,)i.. -

The goal of the study presented in this report was to discover such conditions. Au

" The guiding question was. What school conditions distinguish between schools
.that have achieved "successful" integration and those that have not?

: Therefore, unlike many studies of integration, this is a study of integrated
schools. The question is not whether integration has effects different from o
those of segregation, but rather whether there are. school conditions that |

. foster effective integration. ; T o .1 .x o L e

'All of the schools in this. study had both black and white-"atudents..- A

A few schools had substantial representations of other minority groupa. The

focus ‘of the analysis is on the achievement and attitudes ‘of black" and white -
.students.. This emphasis does not . imply lack of interest in other minority
groups or an assumption that results regarding integration of black and |
white students can be generalized easily to integratinn that involves other |

A ‘ e \ :
by economic and practical limitations in the conduct of the research.

w

e
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racial and ethnic groups: It was, rather, a strategic ﬁecision necessitated_”:””“



Purpoge of the Study

S

- This study began in May; 1673, It was intended to extend the work.of -
" . the ESAP-IT evaluation conducted hy the National Opinion”Research Center and

detailed in its report Southern Schools (National Opinion Research

L

Center, 1973) The Southern Schools study evaluated programs supported by

the Emergency School. Assistance Program dutring the l97l—72 school year. Ir found

that” the achievement of black male high school students was higher in schools
—_—

PN

;__i.a_uwhich~hadAESAP funding “thair in randomly assigned comparison schools without such

L

funding. ‘There were no significant—differences for;female-high school

v

students or for elementary schools, The authors.also examined how the funds
were spent by the_schools. High schools,.more often than elementary schools,

spent special funds on, activities to improve race relations, such as

extracurricular activities and race-relations training for teachers.

.The Southern Schools'study alsoifound that students"attitudes toward

7/

integration were more likely to be positive in schools that emphasized human

relations and innovative programs in curriculum organization than in schodls

’ K

that emphasized guidance, counseling, or basic serviceS. Moreover, schools

wwhose principals and teachers took positions supportive of integration had

students who were more favorable to integration. These results lent

o

encouragementgto the hypothesis that school actions and programs have an
effect on the success of integration. “The present project is an additional €

'effort to identify school conditions and practices that characterize effective

o

& . ] Y

racial integration. S o : &

kS




fSomevConceptual and Strategic Issues =

2 ¢ ;
{ : ¢

There are questions of conceptualization and strategy that must be faced"
V4

at the outset of a study of a subject as complicated as racial integration.

Three “of these questions, and the decisions mace in the conduct of this

I3

study, deserve mention'at the;outset of this report, because they affect the

6!

Lo a interpretations made throughout the report. The issues have to do with (a)

e - e A

) how to define "effective integration" for purposes of analysis, (b) how to

select and define the conditions to be examined in relation to criteria of

‘effective integration,and (c) what unit of analysis should be used'in examining

PN

variance. i _ » Co s,

There are many perspectives for defining effective desegregation. o

- S . -
B

0

. Effectiveness might be’ measured as the absence of overt confrontation It

“ c v

’ might be defined'in terms of teachers ,and principals satigsfdaction with“the ;
way students behave, or by their judgments about how Vell'students are -
- ) . . . . ® N
. _ ‘ . ANER ' : S '
; learning. It might be.defined as acceptance of -integrated schools by the

win
N . , . TR

community. In this study, criteria of effectiveness are based on students

. responses to- achievement tests and attitude questionnaires. Although basing

B

” measures of effectiveness.onastudent measures is necessarily an arbitrary :
choice to some degree, most participants would agree that the final test of
the effectiveness of-integration depends. on. its impact on students._ The
information given by teachers and principals about themselves and about their

schools is used to ‘measure variables which are interpreted as school

L [

characteristics. On. the other hand, this study treated certain aspects of

~

students' perception. of the school environment as dimensions of effectiveness

of integration, as described later in this chapter. Again the decision

\].




b

'is given in Ghapter 2. ' « L.

ral

whether to ‘treat such student variables as criteria of effectiveness or as

2

school conditions:that influence effectiveness is an dnavoidaoly arbitrary

'one. The . approach taken here ref lects the 1udgment that‘students :perceptionsl

.f»\ :
of schools as supportive of integration and as fair to students are indicators

K
-

" of effective integration, and therefore are properly treated as educational

,objectives. A further, description of the variables used as criterion measures

T

> gl
.

\

e ]

A second-'strategy decision was 'to focus on~school conditions -as poténtial

.ﬁeterminants of variations in“ZPfectiveness‘of integration:='0bvious1y, school

Y . -~ e

conditions are but a subset ‘of environmental coaditions that affect the

achievement and attitudes of students. For example, it is probable that a

. .

student»s facial attitude is influenced by the attitudes of parents by

.
L] : N €

predominant attitudes<in the community;.by the degree to which local officials =

Al '\

support integration, by the - student 8 own history of multiracial schooling;.

a
-~ ! v

by the relative peacefulness of the integration process in the community, and
% o .
by many ‘other Variables. To select a small subSet of potential influenre ‘is

to acoept limitationsvon the degree to which variance in student measures can

‘ .
t
¢ . .

" be accountedvfor. On'the other' hand, school conditions constitute a subset of

4

. variables with particularly important‘%olicy implications. If it can be

R ’ 7

established “that, whatever. the impact of extra-school factors, there are

school conditions that have measurable effects, these effects will have an
important bearing on the design of educational programs and the conduct of
school activities. It is the rosponsibility of school personnel to arrange

school conditions for maximum educational benefit, whatever the cond‘tions

- . >

g"



R .

T4

— ;'

in the -homes and communities of thefstudents;: The emphasis.in this study was

"

on practical‘approaches to educational policy’as planned and implemented by

,vschools, school districts, and fuuding agencies.1

" A third strategy decision stemmed from the emphasis on school conditions."'

The school.was the unit of analysis. In the analysis reported in this reoort,

s%udent and teacher responses were aggregated to the school level. Therefore,

- <

1
L

descriptions of statistical relationships refer to school means of student and

» 0

»teacher variables, rather than to- the responses,of individuals-'.The'variance’

£

examined 1s variance among schools._ S

Policy Questions o '

'"ThiS'study'is ntended to provide information useful in formulating and

A dié&ionary definition of policy is "Aﬁ .

Tf implementing educational . poliey.t
definite$courseuor—method of5action, selected among alternatives in;the light.
be given'conditions, to guide and determine present“and future'decisions;"

-. ‘\.u toﬁ

the teacher in the classroom, the principal and curriculum committee in *he

school building, “the smperintendent and school board in the community. -State

v

and federal agencies require policy to guide decisions regarding the dat
:coordination, funding, support and evaluation of activities that take place

'at other levels. Results and conclusions may be relevant to present and

0 -
v

future decisions at‘more than one‘level.

At the school and classroom ievel:

> -

the results ‘should inform decisions about educational practice, from day to day

\.\

«and from school year to school year. At levels more removed from’ studente, the

, results should have relevance to the;development of‘coordinated programs of
) ' : .- ,}

26 .
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< support, initiation, evaluation, -and dissemination of educational practices.
The study was designed and conducted to provide information relevant to the

following policy questions.

Effectiveness of §choolLCharacteristics

Are there observable characteristics of schools that are'reliably
associated with desirable educational outcomes? There is a wide range of

kinds of school characteristlcs that might have - positive,pr negative effects,

.inclading the attigudes of staff members, the curriculums, policies regarding

-

“extracurricular activities,'discipline,,formal and ‘informal organizational

procedures:‘and the sooial climate of the school. The research aim was to ..
T at fed - . ‘

o

explore school variables'that are predictive ofﬁeffective racial integration:

Sy - . . ,'f “e:

3

i

Effective:Conditions and Practices

°

If there are school characteristics associated with e e integration,

what are,their action-components? The emphasis in research deali with ways to

"uimprove school practices must be on variables that are at least potentially
by

modifiable. There is need . for effort to identify dimensions of schocl

effectiveness that'can‘be translated and replicated by other schools. .Thusf

special-emphasis'istglaced’on problems and practices that can.be changed and ¢~

controlled.

The Question‘of Caugality
' s
A question that must be faced in any research based on observational data

‘ is this. 'to'what,degree.do the associations,observed.imply causal-relationships?

TS If_there ‘are human-relations:programs in schools with good' race relations, does’

g : Lo .
sy 2 :
P )(: e LA




be confronted.

_that mean’ that human-relations programs produced the desirable result? The

other alternatives —— that good race relations'cause schools to implement

human—relations programs, for example, or that particular social settingsg are

a

likely to produce both good race-relations and human-relations program8'4—=mu8t.

: [ . - -
be evaluated carefully as explanations. Policy makers need to know the

.direction of causality ——'or at least to know enough of the. evidence for ‘or

against a particular causal direction to protect themselves from false

.

assumptions. In the study of.school effectiveness (whatever the dimensions. of

effectiveness at issue) the critical problem of sorting out effects of schools

v

from the effects' of the students':home and community backgrounds must always

guestionsuof Implementation , o P

'
.

Survey data can point to the existence of conditions associated with

‘positive outcomes.'quually.important is the question of how those conditions

cam be achieved. At the school level, the question of what principals and

faculty can do must be a constant guide to interpretation. ‘At levels.above

’

the school itself, key policy questions include how the development and )

B

"implementation.of programs to achieve effective integration can befencouraged

5

© o -

and éupported.

Congruence among _Effects o . . .

©

' Effectiveness of school integration is' a multivariate domain. In such

_ situations, policy makers and policy researchers are plagued by the ubiquity

.of.interactions. ‘Can one be sure'that what is gcod race relations for white .

e

students_is'also good race relations for black students? Is manifestation



)
o T . . . 7/
~ -

of one desirable feature of race relations —— e.g., absence,of overt conflict

-- actvally congruent uith other desirable features_4e e.g., diminution of

.prejudice and equality of -opportunity? ‘One can postulatefconditfons under

which such outcomes mightuoccur together, othurs in which they might be
independent, and still others in which they might conflict. Another interactive
question is how school. conditions interact in their effects. Are there

conditions that procuce desirable effects for one race and ‘undesirable’ ones-

_.for another? = Do conditionSKthat foster good race relations help or hamper

>//

academic achievement? Events within schools  interact with the larger sécial

system _and chronology. Will a proposition that is supportable in one school

////

at one time be equally valid in other places and other years, when a wide'

-

_range of differences in the environment exists? Other things are-rarely.equal

'egamples”of effective and ineffective school“practices.,.Those results are -

>

in the world of'education. It is the responsibility of researchers to _
illuminate the potential effects of interactions, and of policy makers to

take them into account with infelligence and withouL paralysis.;

. . _ ' S LA
Procedures

The basic data'for this study are from a survey of schools-conducted in

an

l974, and a follow up of a subset of these schools in 1975 addition, the

1372 Southern Schools data base, collected by NORC, was made available..-Tn

addition to the survey, a series of-site—visit interviews was conducted on a

subsample of schools in the 1974 sample and all the. schools in the 1975 , “

sample. The analyses presented in this Technical Report are of the 'survey

data. The interview data were collected in an effort to obtain more specific

‘

‘the basis for a separate report, a Handbook for Integrated Schooling, which

v » . T .
Presents suggestiong'for improving a scheol's program of "integration.

-
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Da= Bases

Lt

Seweral data bases were ased for the amz !me:g in this rsport. Tizelr
chzzmacr=zristics are uesmrize< in Table 1-1. Th: - ordgiz is described
bri==l1y . . this section.

~The Southern Schools z.::a base. This set < Gata was collected by NOZZ
- . *72. lhe schools were all in Southern stit ., Seventy-eigh:z highk schcools

and 13£- a2lementary schools were used in an expeivimertal =tdy of the zmpac: of
fund=ng through the Emerg=—cy School Assistanc- rrogram. Half of those schonls —— -
were r-adomly assigned tc the exper-imenta’l program =mnd the other half to a

contro. group. An additional 341 schools=were added for cross—sectional-analyses.

The Southern schools for the present study were selected from the Southern Schools
”data base.

* The 1972-1974 subsample. Forty—eight elementary schools and 48 high schools

were selected from the Southern Schools data base to form the Southern portion

of the sample survey in 1974. These schools were selected to represent four
-categories. Two categories were based on achievement results in 1972. One set

:v of schools was selected as showing evidence of effective achievement in 1973. A

comparison group had'less effective results on'achievement scores. A gimilar

o ',¢selection was made on the basis of race—relations data from the l972 -survey.

Schools with effective race relations and comparison schools less effective in

race relations were ldentified. Table 1~2 shows"the distribution of these
" schools by categories, The method of selection 1is described’ briefly in' this
section. The schools’ selected by these methods constitute the data bases labeled

2 and 4 in Table 1-1. Data base 2 contains 1972 data from the NORC survey., Data

'base 4 contains 1974 data collected for this study. -
/

. . .
& ~ . . ! -
h 3 0 ’ ™
S ’ -




10

‘9

7 : B
- 3

aseq PIAPP uT @Ie BIBP G/6T {¢ 9Seq BICP UT 3I® BIVP /6] {STOOYDS ames 3yl UTEIUOD

Ic

a7

A4
¥¥

8%

ejep 33a7dwod YIfm 79
*¥

ejep 93a7dwoo Y3itm g/
. ’ B

O pue ¢ -saseq mumam
mmmﬁ BJBp Ul 3I® BIEP H/T ‘7 9SEBQ BIEP U] I BIEP P/FI ¢{sfooyos awes ayn urejund 4 pue 7 . seseq mumo<

17 0T o 38 11 2Tdmes TeloL 9
_ SL6T

Ll 0T (44 1T 1T mwﬂaammnsm.mhan S
8Yy - 8y - 84 -- - PTdmesqus 4£/7f %

v i
8y 1A 76 8% . 9y aydwes Teiol ¢ oo

. . , 7L6T

’ . . ’ ’ . \ . A

8Yy -— 8Yy 8Yy .- «wﬂaammnsm YLjTL 2

: . : _ oTdwes syooys -

191 - : 82¢ 822 - u1ayinos (JYON) T
761

Wl dot PN 18 U131 3nog URETIRET sasuy lijeq

Kan v
sTooyos y3ry s1ooyo8 xumucwamﬂm
sosey Mwma Jo maTADY )
T-1 @79eL g
N @,
0 —

E

Aruitoxt provided by Eic:



11

Factor analyses of test and questionnaire aiats frere pe—Tormed using data

from the Souchern Schools 1972 data base. Sepazzate analyses were perfbrmed-

for elementary school and high school data.
In both elementary scheol and high school s: mpi=s, separate achievement
fac:ors for black and white students were definec:. These fac ~tors were used
-to identify the schools in the effective achieveman zategories and the
respectiveicomparisan'schools. Factor scores wer= screred in a regression
:fanalysis to remeve bacﬂ;raund etfects due to the s—=z=, the percent urban of
the school district, the percent black students iz :he school, black student;
socioeconomic status;nand'white student socioeconomic status. The tesidual
scotes of the'regtessien anélysis identified eutiiers, i.e.,.schools which
wete markedly above éke regression lfne and therefore better .than expeéted
on e@ch‘ofvthe fectors. )
To select schools effective in achievement, the residual factor scores
"for black and white student achievement were used. Effective =chools were
selected to maximize the distance above the regression line of bhoth black and-
white'achieyeﬁent scorescn both scores must have been abeve the regression
line and one score more than one standard errotbebove. A decision was made
to select the evetage rather than the poorest performing schools as comparisqns;
therefore, outliers well below the regression line wer= not selected as
comparison schools.':Cemparison schools were selected ar the basis of scores
-~at or near the regression line. The reason;for selecrzne comparison schools
near the regression iine was that it appeared prosable tlszt =he fagte;s
" responsible for very. poor achievement might be differerr: from Lhose that
._distinguish between schools that are excellent and average tI‘achievement.

In 1972, when the initial data were: collected many of thess schools were newly
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Tabhle 1-2

Distriz-u—ion c=

~>z: 1974 Survey Scher iz

© Souach
Fi==h

Achievement.

Effective 13

Comparison 13
Race Relations

Effective B 2

Compardison : 11
Total . &3

B

i—hern Sample Suppiementary Sample
Tenth Tirth Tenth
16 . 14 7
16 i4 7
12 :
7:8) (10)
12 .
* . .
56 46 - 24

*~'tually only 48 di“*ferent sctmols since some schauls served dmmbl=
cury, e.g., effectize in both —ace relations and azhievement. T

5
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inztegrarcec.. Some had experienced a &ear of serious disorganization. It was
bel iemrac ~hat an effppt to diierover differences among échools that were at
l=sst u2-wially successful wirv1d lead toc more gemneralizable conélusions.
The=fnT=, che greater veriamnzz that would have resulted from choosing schools
far =low the regressioﬁ liz= was sacrificed in exchange for emphasis on what
was w=_. =ved to be a mors normal range of school functiohing.

Mz rationale fof the ==lection of schools effective in race relations wawm
simi la=, Sut was complicace. 5y the multivariate nature of theléritérion. A c:ﬁb
figural zoproact to identify-ag effective gchools was used. Selection of eifective
e;emantary schoails was ma&e with an attempt to paximize distance'aﬁove ‘the
regression Iine on severgl dimensipns: St;;&;rdized reéidual.scores on foor
factnrs weze computed. . The faétors were black‘and_white student racial
atti-udes interracial aggresssion, and teacher evaluation of in;egration. To
be s=lect=d as zffecmive a achoél_had to'havé ﬁt least two measures one |
sta=zdard arrof =%ove the regression line, and no measures more than one~half
oz’ a standard e=ror bel v the liné. Comparison schocis at or near the

regression lin: were &.l.=ited from the same school cstriects whenaver possible.

Aigh school= wit: ev—esmce of effective race relations were seléCted¥oP

=e== be=ils of the stamdardized residual scores on six factors. Tha factors were

A

Wri—== wzrudents” rardal. arti*=ides., amount of aggression, positive racial comtac. .

Zizrk srudents” Tacizl actirudes, and their evaluation of integration, teachers'

evz uz=rion of intez—ation, and white students' evaluation of integration.

v
-

Seooreiss wers cxaEracterized as:
Y . ' . . -
+ (mor= than one standard error above the regression estimate)

.~ (more than one st=ndard error below the regression estimate)

o kwithin one stangard error of the regression estimate)

“
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The criterion for a schocl's meing selected as an effective school was either (a)

at least twc pluses and r.o mizuszs, or (b) three or more pluses and ona minus.
Comparison schools were =sele::ec .n the same wmanner as elementary comparison
schools.

The 197- total samy -2. “h: Southert sci:ools described zhove were supplé~

b

mented by 46 clementary schcols amd 26 high schools from the Mortharn and Western

parts of the country. The clz=msification of thase suprlementary s;hocls is
presentad iz Table 1-2.

The schools claésified @z 2ffective 1r zchievement and their zomparison
schools were selected from da:z bases thaz conmtained informatien abour
achievement scores recorded bt schopl. A= léas; 17 states were contac;ed
about the availability of statzwide data k=ses from which ETS might make
school selections. 1In =zdditiocn, school dis<ricts ir several states were
contacted. - Two lirzge 2esearcn cdzta bases were imves—Zgated and the Office

for Civ=1 Zipgh:.s data t sr as well. All of these darz bzses had been assembled

for purposss different -m those of the present study and ha:l some imhersnz
limitaticns:
(1) Ther. . weie no syscematic colle—=tions cf dztz pearing

diveacrly ¢ 1 the wuality of race relat—sns in schools.

(2) Acxiievement data were more readily avazlable for
elementzry schools than for high schocis.

‘3) Existing Zata bases did not féport achiavement data
for black and white students separately .

‘Because of the -difficulty of finding approprisce data buses, ths pruc&dureé'.

for selec=ing zchievement schools differed from tf.: pruceturss for seleczing

‘race~relatrivns schools.

O
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- Comparison schools wers selectad f—om tze Zame schiool «district whenever

15

The selecticm of schoolé in the =fizctive zchievemant category was made
'a.ccording‘to the follewing criteria:

(1) Only data bases which :orrajned one or more control
variablés, such as SES . zleng with .achievament were
consider=d. .

(2) A regression analysis wes run with achievemsnt as the
dependent: variable. Whsmever data were atailable this
analysds was repeated foui- sevaral years and several grades.

(3) & schoal was selected as = condidate for effective °
achievemenr if. its achieviement score was at least cne
standard =—ror abowe tie ~egression line and if its
school mppulscion was between 10 and 90 percent black -

(4) When a data base sufficiemtly large .o ¢afipe a’ | .
regrewmsiop lime was lackincg, an estimatz of che regression

line wam Zormed on one = the larger damz bases.. This yielded
-a fallikle Dot somewhat berrter thzn ignorast wmeasure. ' :

possible on tne basis of scamms at or Tmar the regrsamion line.
Since nc awvallable Z:atz F.ases provided imforuwsrmur abouc race relations,

in non-Soutir=rn schaols, swamplias cf elzmeatary and tdigh achools were chosen

without information abaz:z ==if pr—or e relatioms. n these schools a -

rec}uced-amozm: of data w= =pllec==d, in arder to s:lie-= schools for fur*:her
study in i975.. Most of the schools or scmmol dist;:ictz- qeTe nbminated by
knowlédggable reseafchers or school officizls as being particularly ef,fectii\re in
réce reiaEions. The tign pirocecrmrs was useful foo identiszy-ihg c_andidaf:e |
schoois, bl}t there =% =0 wzy: o veTiT™ Tne nominati:onz  and the nominations
Qeré not used as measwunr=g in th= anal*fsis

The total 1974 ‘sample (data bzse 5) is ‘the commimation of the samiale.of- 5
Soutﬁem schools sefiected from the 1972 5fampqle, (daza ::ame 3) and the supplementary

>

sample of Northern -and Western achouols.

oY
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‘The 1975 total-sample. In 1975, 21 high schools - and 22 elemeﬁtary schools

~vere selected. 'The primary purpose of the 1975 sample was to obtain cases and

examples of methods to improve race relations. The schools were chosen to

represent (a) schools with eveidence of effective race relations in 1974, and

(b) comparison schools. {

Selection of 1975 schools was based upon renking of composite race rela-
tlons scores developed separately for black and white'studentsvat each grade
level. Variance &ue to background wes'removed and the black and white residual

composite scores were raaked ecross the 94 elementary schoolé‘gnd 76 high schools.
. v ’

~ ot

of'the 1974 total sample. Ranks for the black and white composites were SQmmed

an.i schools were ranked according to the combined score. Thevdeciéion to select

1575 sehdols‘on the~basis of racewrrelations results but not achievement results

o

was made after preliminary analysis of 1974 data indicated that school effects
- : \

and cross-year consistency were greater for race relations. than for achievement::

The five or six highest ranking Northern and Southern schools were Seleeted

as effective schogls in both the elementary and secondary cafegories.' To be
\ ) .
finally selected, a school had to (a) have a racial composition in the sample

that corfesponded to the racial composition of the school and (b) be ranked .

-

highl§ for both biack"and white.stedent outcomes. Comparison schools were selec~

s

ted from the low end of the rankings according to the same criteria. During the

selection process the“percenfage of black students in both the effective and com~

parison schools was examiﬁed,ih order:to produce sets of schools similar in

" this regard.



Distribution of schools in the 1975 data base,ishgiven in Table 1-3.

Data base 6 as described in Table 1~-1 comprises the 1975 data from these schools.

Data base 5 comprises the 1974 data from the same schools.

Table 1-3

Distribution of .the 1§75 Schools

.- - Southern Sample Northern Sample
o Fifth  Tenth Fifth  Tenth )
. Effective in < =~ . d: o <6 : .6‘f;" 5
' Race Relations . N L ’ T ‘.
Comparison _‘_ 5 5 ‘5 - 5~
Total o1 - w., on 10

Resgondents and Instruments

The respondents in éach samole are’ described in Tables 1~4 (elementary
schools) and 1-5 (high schooJ.s) .

The questionnaires are rEproduced in Appendix A, Tﬁeir content is
described in Chapter 2.ﬂ The student. questionnaires and achievement tests

were administered by trained members of the contractor s staff. There weref

- -

two examiners.in each session. Questionnaires for staff members were

v

distributed in advsnce by mail or in person, and picked up by the examiners
on.the day of the#testingﬁ In 1974 the principal's interview was conducted

vby an exdminer during the. visit to test students.

o

\

/
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Chapter 2

. Variablesﬁand_Measures' G o L
. . T o s . . o ”.. - ‘
The data base for this study is complex. It'contains multiple items |

N ? P
of information, from multiple respondents, obtained in different phases of the

k 'the study. In order to’ identify findings of theoretical and practical signi—

.‘ficance, it is necessary to combine items into conceptual variables and statis—'

. tical measures. This task inevitably requires judgment. The methods used 1in
the study reflect the judgments of the authors.' 0ther interpreters and other

-

analysts will undoubtedly prefer other ways of conceptualizing and measuring

-

”:_variables. Indeed, the authors themselves could not maintain a thoroughly

o2 . . .

'consistent mode of conceptualization over the. years of dealing with the data.

¥ K]

'f'We have tried Co maintain consistent methods of .reating variables in differ-

*

'-.ent analyses, different leveis of schooling, and different years. It was not

:always poasible to do so.‘ As a result, it will be necessary “to describe vari—

L7

3

ations in measures used in- specific analyses.
'This chapter sets out the concepts'that-determinedihow”major variables' a

'weré defined and measured for sLatistical analysis. . The focuslof-this chapter
f,is on the 1974 data base, tne major source of statistical results. The items
.=and composites'discussed in. this -chapter are.from“that set of‘data. Specific'

‘vvariations with regard to~other data bases will be described as they become

'appropriate.”, ' . _ S oo R o “

The questions that underlie the analyses are these. Are there character~

J

'istics of schools that are systematically related to desirable student outcomes?

"To what degree are thesemrelationships independent ofvsocioeconomig backgrounds )

2 . . . .
.o
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of the students, the geographical location of the schools, and the racial

composition of the student bodies? -In order to examine such relationships

E)

systematically, we have divided the variabIes of the study into three cate-

4 ,gories, termed (a) student outcome measures, (b) school conditions, also termed

>

_.school characteristics and educational process;variables, and (c) background

variables.'yIn]many instances, the assignment.of particular.variables7to"a_

category is.arbitrary. For'eiample,lthe.characteristic~racial attitude in“the
e
.school, as perceived by students, mignt be’ considered both a measure of school

. characteristics and a measure of student outcome. Similarly, racial composition

v

of the school 1s both a school characteristic and a background measure. We ~~~
’ Lo
_attempt in this section to make clear how variables were. assigned to categories,
and‘the-rationale used in assignments. In interpreting results,_one must_keep,
' in mind how‘the_speCific composites were defined. | o “ ' e
Student,Outcome Measures' - o I

-Achievement Measures . ‘ ' &

-

The tests used in .this study were, the £ifth grade and tenth grade forms
-of the Survey Test of Educational Achievement. The test was developed by NORC'
(l973) under thé direction of Dr. R. Darrel Bock. It consists of a shortened
‘version of five of the subtests of the STEP battery develOped by ETS and was
developed to provide reliable estimates of mean achievement ‘levels for schools.
There are forms for both fifth grade and tenth grade levels. Each includes
.- :subtests in five'achievement areas: Reading, Mechanics of Writing, Mathematics
~: Computation, Mathematics Basic Concepts, and Science.
Statistical analyses conducted by NORC indicated that the reliability of\

the test~was'satisfactory. Coefficients of generalizability for_fifth'grade\




for black and white students..

e

M e

. students ranged from. 82 to .94 for different groups of students. Comparable

coefficients for tenth grade students ranged from .84 to .9l The statistical

'/

results of the ESAP—II study indicated the Survey Test of Educational Achieve-.

ment provided a satisfactory estimate of school mean achievement. For the

analyses reported here, a summary'score consisting of the first_principal'com--

t;

ponent of the five subtests was used,"School'means were comnuted separately

Race-Relations .Measures.
Yy L

Bace relations as a variable or set of variables poses more,complications.

‘Race.relations“is'a‘multidimensionaljconcept. Its components, conceptually,

'

~racial contact, the students' perceptions of support for integration, the equality

IS

_of treatment and opportunity for the ‘races, and the degree to which students who

»
- 1

are in the minority in a-given_school experience sucgess and acceptance. The

.attempt to operationalize such a concept raises a series -of conceptual and empi—

rical questions. These questions have a direct bearing on. the désign of this

/s

o

.study and the interpretation of . the findings, because ‘the measures of race rela~
‘tions constitute. key dependent variables. They also have a broad bearing on the

..conceptualization'of,expeﬁtationsdfor’1ntegrated schooling. . The design of pro-'

cedures_and practices to facilitate successful integration presupposes awareness
andfunderstanding of the naturelof race relations. A

'Z { Among the'conceptual and empirical questions tolbe posed in defining-race
refations are the‘followingi‘ f- |

1. 'Dimensionaiity. Are ‘there identifiable'dimensions in a set of measurable

indsfators of race'relations?_ This'chapter outlines the measures of schools used
. \ . . B .
in the analysis. . ;

Py . -~

43

include the personal racial attitudes of students, the amount-and nature of inter- .



2. Construction of meaSures. What composites and scaling procedures are

to be used as measures of composites of race relations? What properties do the

_resulting scales have?

. 3. Meaning of the measures. How are- the measures interrelated’ ‘How do -,

they relate to other characteristics of the student body? - To what degree should

iy i
they be considered measures of separate constructs or different measures of the
same constructs‘7 D o L "

4. Similarity of measures for minority and_ majority gtudents. A scale

L3 .

might have the same items and the same weights and yet have different psycho- .
7/

logical interpretations for b ack and white students. .For example, does amount

of interracial contact have the same interpretation and significance for black

A

students as for white students? Do black an white students share perceptions

of the support for 1ntegration and equality of “treatment and opportunity? It
|

is critically important that similarities and differences in these perspectives '

be understood and taken into account, both in the interpretation of research :

\

_ and in policy formulation. To fail to do so 1is to. risk a culturally bound defi-

1

: nition of desirable outcomes of integrated schooling \and to put forward expla—

~ of this project and this report and key questions for_formulating policy

Cy.

' pense of the other.

¢ \

" nations and proposals that may emphasize-the perceptions of one race-at the ex-

_ 5. Relationship,of race-relations measures to“school conditions and
e . r -

practices. Are- there school characteristics systematically associated with

desirable race-~relations measures? Are different facets of race relations

7/

'consistently related to the same school characteristics‘7 Can race—relations

!
¢

measures be defensibly interpreted as- outcomes of schooling that have parti—

-

cular identifiable characteristics? These questions constitute the main focus

N

—_—
s

T

S



. tional,programs, support mechanismé, and facilities.

Race-Relations Composites . . - .

25

regarding the integration process.

6. Relative importance of facets of race relations. Assuming that

RO

there are indeed multiple dimensions in a conceptually acceptabJe collection

of race—relations indicators, which should receive major attention? Educa—

« ’
\

tionally, this question is critical because it goes to the point of defining °

the educational objectives to be sought“ Iherefore, it will determine where -

emphasis 1s placed and resources concentrated in the development of instruc-~

1y

Questions 1 through have to do with the nature and meaning of variations
in race relatious. Empirical questions focus on interrelationships of .responses

by students and on the relationships of responses to other attitudes and personal

characteristics. These questions are-the major focus of this chapter. <Question
5 turns attention to school conditions and practices that exist and can be

measured independently of the characteristics of the student body. In this Te-

- ¢

port such variables are termed, fox shorthand, process varLables. The relation .

of process variables to achievement and race relations is described and dis- d

cussed in detai1 in Chapters 3 and 4 _ oL

Question 6 is one of conceptualization and value.’ Throughout this report,

- we attempt to identifv congruencies and conflicts among different concepfionsv

of what constitutes good race -relations, and to call attention to the implica—

_ tions of different choices.

: Composite measures of race-relations variables were constructed and

)

Aaggregated to the school level The.procedure for both elementary anrd high

schools was as -follows. First, items were grouped into conceptually meaningful

5

! N
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categories. Second item responsesfwere rescaled so that ill of the items’ -
within a category were scored on the same score range. Third, the item scores |
'-fwere averaged to the school level separately for black and white students.

vFourth, item sum correlations were computed across schools;‘ Fifth, an item

was retained in a category 1if’ (a) the item had a substantiql corre;ation

with the sum of items in its own category,'and (b) the item did not have a

higher correlation with the sum of’another category. Items not meeting thesew

conditions were dropped. Sixth,_the sums of the remaining items were com-

puted to constitute outcome scale scores. .

Fifth'grade Tace~relations composites. At the fifth grace level _two

\7 .
race—relations outcome composites were constructed. Thelxr item content and

the itemsscale cOrrelations are presented in Table 2—'.

The composite entitled Perceived School Racial Attitssse might be inter—

‘s

prated either as a student outcome variable or as a process variahle-measured
' C

through students perneptions. . We have chosen.to analyze this composite as a

dependent variable, and to refer to it as a student outcome. The reason for .

this approach i that the perception of the environment as supportive of good .

”racial attitude can be considered an important educational objective of inte-

1

grated education. Perception by students'of positive racial attitudes on the
part of.teachers and principal 1s therefore considered to be:a,criterion of
'good'race relations’in.the school: In subsequent'analyses; we ask what school
i.characteristics (measured by means of:teachersi.and_principals' responses) are
assoclated with the degree to which students perceive racevrelations in the

¥

school to be~positive;
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Table 2-1

Fifth Grade

School Race Relations Measures

Percelved School Rac1al AttlLude

ES 18 Are any of the teachers in this school unfair to
' white students'7 —

ES 69 'How o you think your teacher feels about black -
an¢ wh=ze students going to the same schocl
togeth==? -

ES 70 ~ How abou: the principal of your school—how do

B you th-ak your principal feels about black and

white students going to the same school together'7

/. . ' . . v.,ﬂp.‘
ES 28  Are any of the teachers in this school unfair to
black students?

~- . N 4 - v

Student Rac1al Attitude .

/. ES 68 o If you could choose the kind of school you "would -

..go to, would you pick one with-a racial mix of
students? ' .
L ES 25 = Would you like to have more friends who are of a

different race?

t
wn

29 Are you afraid of most teachers of a different race
r T from yourself? ' ~

ES 73 In generml, do you think that white people are
_ ‘smarter than black people, black people are
N : - smarter than white people, or do you think that
- ' a person's color doesn't have anything to do with
how smart he is? ' '

a. 1974 data

S
LItem-Scale

Correlation
v
.39 0 .82
-.65 -.66
<.63  -.5%
.85 .81

d
s ‘
~.84 .89
T ~.69 -.88
41 .63
.59 .60
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Table 2-2 _ ¢
Tenth Grade

'School'Raoe-Relations Measures

& ‘
. v/
A . ..a
.. Item~Scale
" Perceived -School Racial Attitude S f _ o B - B W
HS 123 How do you think most of your teachers feel about - "=.52 -.41
blacks and whites going to. the same school together? 3
HS - 55 White students cmmplaining that favoritism is being 61 .77
shown to black students. -
- ~ - ’ " . - .
HS 57 Black students camplaining that favoritism is being = - .81. .81
' shown to white students. ’ ' A
.HS  5E Tensions’have'made it bard for everyone E L .75 .89
HS. 59 Are any of the teachers in this school unfair to ' .83 ,,;54
T black students? . : '
HS 65  Are any of the teachers. in this school unfair to 31 .55

white students? ° s _ _ . B -

. Student Racial Attitude . S
g 3 ; '.1 i

‘HS 125 . If you could choose the kind of. school»you would go _ -.79 -.88
: ’ to, would you pick one with with a,racial mix of .
students? L L e e :
"HS 35 Do you think'yodr friends‘wodid think badly of you * 74 .78

1f you went someplace after school with a student
of a'different'race? _ : .

HS 36 Would you like to have more friends who are of a - . -.62 -.89
: different race? ‘ : ) . :
o s 'b . - P )
" HS 61 - How uncomfortable do you feel around students of - .63 .68

a different race?

"HS .149 In- general do you think that: White people are A9 .72
' : smarter than black _people, that.black people. - '
are smarter than white people, or do you think
o that a person's color doesn't. have anything to

. do with how smart he is? v
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Table 2-2 (Continued)

_ Tenth Grade = o

Raclal Contact

" HS 30 Think for a moment about the three students you- talk
ot - with most ‘often at ‘this school. Are they the’same
- race.as you? :

HS 31 ~Have you ever called a student of a: different race
' :  on the phone? l
“~HS 32 This school year, have you helped a student: from
) _another race with schoolwork?,

*HS 33 This school year, have you asked a student from
' another race to help you with your homework?

o

* School Fairness

HS 22 At school, are you often blamed for things that just

.65

itemASpalea
Correlation
- B _ W
. .66 .80
~-.73 ~.85"
-.64 =~.77
-.80 "=.85

.,.70..,_.'v N

.71
- aren't your fault? .
HS - 74 Do you think mos: of the rules in this school arefair?- ~~-.57=
HS. 152 °© In the past year, were you ever sent to the office be- L =.72 ~.68
‘ cause scueone thought you were breaking some rule? .
HS 92 When you get punished at school does it usually seem ° .56 .63

it's for no good reason at. all7

‘a. 1974 data
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Examiuation of item~scale cor=elations acrosg schezils revea&s that, for : '\\

black students, teacher fairness to black students 1s t=ze variﬁble with greatest ‘\\\g

1"

relevance to this composite. The teachers .and.principsls attitude toward.inﬁ '
'tegration are also important-contributors to”thenscore For white studentst
. fairness to white students and fairness to black studemt=x are equally highly
. | ‘related to the composite. Therefore, for white studeureq more: than for black
students, the composite appears to represent a general nerception of fairness.
However, the white students measure is also substantielly influenced by per-
.ceived teachers -and principals attitudes" toward integration. It seems reason=

l

’able to conclude that schools characterized by high scores on these:measures

« e ¢

arerperceived by their. students to provide adult attitudos supportive‘of positive
_racial-attitudes.
The student racial arcritude composite is measured for both races by a pre-’
ference for integrated schooling, desire for friends of :a different race, and.
“*¢:~the:opinion that race_dqesn,t account.for.smartness. B&ing afraid of teachers
of a different race accounts for more variance in the white studcnts measures

than in those for black students, but, is represented in measures for both races.:

. E

Tenth grade race-relations composites. ' Four outcome compogites were defined

for high schools. Their content is presented in’ Table 2-2.

The composite entitled perceived school racial attitude is characterized

»byvdescriptions of favoritism,“unfairness to students, and tensions. The per~

.ceived attitude of teachers toward integration also contributes variance._

The student racial attitude composite differs in one respect for black

and white'tenth graders. In the white student measure, the opinion that race:

doesn't predict smartness has a substantial correlation with the composite. In

J
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the black student measure, this item-scale correlation is low. . .

The racisl contact compbsitetreflects the degree of voluntary positive

" contact among black and white students. t
: L0 : _ :
o The composite labeled school fairness does not include specific reference

to race. It was'construcged because it repfésents a conceptually meaqingfuI'

EY

componeﬁt of race relations in a sthool. ‘The vagiable relates both to school

ﬁérception and to Qelf—pefceptioﬁ. Students who are in a racial minority in

an integrated school often complain.that rules and procedures are biased in

favor of the majority race. This perception relates, on the one hand, to the
perceived fairness'of rules and procedures. On tﬁe other ﬁand, it reflects

one's sense of personal efficacy. To the extent that rules are percei%ed as
unfair and arbitrary, the students perceive. fewer opportunities to exert per-'

a

sopal control over yﬁat happens tolthem; In the present study, black students*
are in the minority in most of the sample schools. * For this reason, special
~attention_is'focu§ed on the responses of black.students to this compogité. It

will be c nsidered a desirable race-relations outcome ‘if. black students.in a
. v s

o

. . . . / . . . .
school report fairness. This is not to deny the importance of fairness for

white students; as a measure of school integration, however, the response qf,v

mindrity_étudgnts to ‘this measure is of particular importance.

\\\; Properties of the Measures '
~ An examination of empirical properties of the student outcome measures

«

can shed light on the nature of achievement and race relations. as school
' . \ . S :
\

_characteristics, and on the results ‘relating race relations to the educational’

- process. Two sets of data are Rreseqted in this gection. Means and standard ‘

.\\g |
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deviations of the 1974 etudent outcome measures are given in Table 2f3wfor
.the:elementary schopl data and 1in Tabie 2f4 for the high:school data.' Inter-
correlations amongﬂthe_student'outcome.measures are presentediin Table 2-5
. - : .
for the fi%th'grade'andvin Table 2-6 for the tenth grade.
.+ . -The scale for race-relations outcomes ranged from -2.00 to +2.00. The
positive end of the scales is the more favorable outcome. Elementary school |
. means ranged from a 1ow of -1.33 to a high of +1.83 for race-relations out-
comes.' High school means ranged from a low of -1 71 to a high of 1.68. The
achievement sum 15 the total of the five Subtests of the Survey Test of Educa—
tional Achievement. The possible range of.scores is from zero to 57. Elemen-

')

tary school achievement score means . ranged from 20. 00 to 49 00. - .High school

:

achievement score means ranged from 13.00 to 43. 33

' Meane“and St&ndard Deviatione .

°

.In the elementary schools, rutial attitudes of black and white students

° are reasonably similar, but white &tudents perceive racia; attitudes ‘in the

school.to be mQre positive than do)black students. In high echools, black

students expres racial attitudes that are more positive on the average than :
. . . 0 - . )
" do white 'students. However, black students perceive the 'schools to be less

fair to students and somewhat less positive in racial attitude. These results
.bsnggest'that discrimination and poor race relations are more-likely_to be

' ~viewedvas a problem by black etudents than by white students in both. elemen-

tary and high schools. =" In high_Schools; black students report more interracial

contact than do white students? This finding reflects the fact that in most

of the schools in the study,rblack etudents are in the minority. Therefore,

there.1is more opportunity and more necessity for black students to experience

<.
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o f 1nterracial contact. In both elementary and high schools, niean achievement

.

scores.of black students are substantially lower than those' of white studeats.

‘ \ ’ . .
Relationships between Black and. White Measures . : s

In Tables 2~5 and 2-6 the coefficients without narentheses are zero-

order correlations. .Those in parentheses'are partial correlation coefficients.

At the elementary school level black student and white student measures

&

-

- of both perceived. school racial attitude and student raqial attitude are

’

positively correlated: This indicates (a) that schools. perceived by black

students as manifesting positive racial attitudes tend ‘to be perceived !

-

similarly by white students, and (b) in. schools where one tace tends to have

’

positive racial attitudes, so does the other race. The black ahd white student
' achievement measures are also positively correlated indicating that where one

‘race is achieving, so-is the .other. . These relationships hold true'whether or

’
“

" hot ,background variables are partialed out.

'
©

- In Table 2-6, the underlined coefficients identify the variables in

L

: which black and white students responded to the same measures. There is
significant consistency in black aud white measures of perceived school

racial attitude. On the other hand unlike in elementary schools, there
[ :

is no relationship between the personal racﬂal attitudés of black and

white students. That is, in high schools, the racial attitudes of white
. » N
' students do not. predict the racial attitudes of black students, and vice-

versa. Interracial contact reported by ‘black and white students is

significantly correlated, and the correlation increases substantially when

1

background variables are partialed out. There is also a.positive relation~ l

ship between the school fairness measures of black and white’students both -

N
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